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Abstract 

Attitudes and motivational beliefs are seen as an essential prerequisite for language learning so both of them should 

be taken into consideration through this process. The study was designed to investigate the undergraduates’ 

motivational beliefs and attitudes regarding learning English in terms of gender, grades and department variables. A 

total of 447 undergraduates participated in this research study. The measuring instruments used were ‘Attitudes 

towards English Scale’ that focused on the attitudes towards learning English and ‘Motivated Strategies for Learning 

Questionnaire’ specifically on self-regulatory strategies and motivational beliefs. The data collected were computed 

and analyzed via Pearson correlation, t-test, and one-way ANOVA. The findings of the study were generalized in the 

way that follows: one of the findings of the study is that there is significant correlation between the undergraduates’ 

motivational strategies and the attitudes but not self regulation. There is not significant difference on motivational 

strategies and attitudes regarding learning English in terms of gender and grades. There is significant difference 

between undergraduates’ motivational strategies and the attitudes according to their faculties. Some useful 

implications are discussed based on the research findings in order to help provide possible further solutions towards 

the English language learning. 
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Özet 

Tutum ve motivasyonel inançlar, dil öğreniminde temel koşullar olarak görülmektedir bu yüzden bu süreçte her ikisi 

de göz önünde bulundurulmalıdır. Bu çalışmada üniversite öğrencilerinin İngilizce öğrenmeye dair tutum ve 

motivasyonel inançları cinsiyet, sınıf ve bölüm değişkenleri bakımından ele alınmıştır. Çalışmaya toplam 447 

öğrenci katılmıştır. Ölçme araçları olarak, İngilizce öğrenmeye karşı tutumlara odaklanan ‘İngilizce Tutum Ölçeği’ 

ile özdüzenleme stratejileri ve motivasyonel inançlar üzerine geliştirilen ‘Öğrenmeye İlişkin Motivasyonel Stratejiler 

Ölçeği’ kullanılmıştır. Toplanan veriler Pearson correlation, t-test, and one-way ANOVA ile hesaplanmış ve analiz 

edilmiştir. Çalışmaya ait bulgular şu şekilde genelleştirilmiştir: lisans öğrencilerinin motivasyonel stratejileri ve 

tutumları arasında anlamlı bir korelasyon bulunmaktadır. Ancak özdüzenleme stratejileri ile anlamlı bir korelasyon 

bulunmamıştır. Cinsiyete ve sınıflara göre İngilizce öğrenmeye ilişkin motivasyonel stratejiler ve tutumlar arasında 

anlamlı bir farklılık bulunmamıştır. Fakültelere göre ise, lisans öğrencilerinin motivasyonel stratejileri ve tutumları 

arasında anlamlı bir farklılık bulunmuştur. Ayrıca, İngilizce öğrenmeye ilişkin ileri düzeyde muhtemel çözüm 

önerileri üretmek adına araştırma bulgularına dayalı olarak bazı faydalı çıkarımlar üzerinde tartışılmıştır. 

Anahtar Kelimeler: İngilizce öğrenimi, tutumlar, motivasyonel inançlar,  lisans öğrencileri 
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Introduction 

If went through a considerable number of research investigating the matter of learning English in 

Turkey, it would be quite obvious to see that teaching English have happened to continue to be a problem 

since the very first time it became the foreign language taught in schools. The only thing certain is that 

there is a problem; however, it can be said that this problem is perceived as a teaching problem resulting 

from the selection of methods, strategies, techniques or materials, which causes a debate heavily on which 

method would guarantee the best result. On the other hand, if this problem could be taken from the 

learners’ side that would surely have us discusses the efficiency of the learning. This efficiency can be 

achieved through active learning. Açıkgöz (2007) describes active learning as a learning process where 

the learner takes responsibility of his own learning and where he/she is given the opportunity to make 

decisions regarding different aspects of the learning process and self-regulate; and, the learner is forced to 

use his/her mental abilities through complex instructional tasks. Zimmerman (2002) means here by self-

regulation that it is a way of proactive learning in which learners’ mental abilities are transformed into 

academic skills, rather than viewing learning as a mere reaction to teaching. Zimmerman (1989) also 

refers to self-regulation as participating in their own learning actively in terms of metacognition, 

motivation and behavior. This can throw a light upon the problems encountered when teaching English in 

Turkey. A language learner may not have an already existing interest in or background to the task at hand. 

Similarly, two language learners in an English language class will have different levels of proficiency at 

the end of the instruction. So, the instructor in the class has a responsibility to reinforce self-regulatory 

skills of learners and help them self-regulate. Zimmerman (2008) puts forward that motivation is also an 

important factor in learners’ progress besides self-regulation. That seems to be automatically proven; 

because one should want to self-regulate before he/she can actually do so. According to Nakata (2010), 

instructors should know their students’ language learning history, preferred learning styles and strategies, 

and attitude toward language learning, motivational beliefs, etc. by putting forward that instructors and 

learners must trust each other because of the fact that students tend to adopt skeptical feelings and 

attitudes when introduced new teaching practices by their instructors. Nakata (2010) also suggests that 

lack of motivation can be eliminated by helping learners find meaning in the learning process. Similarly, 

Kuhl (2000) refers to motivation as the problem child of psychology and suggests that motivation doesn’t 

always get the credit it actually deserves and motivation is something more than just goals or other 

cognitive representation, such as expectations, beliefs, and values. That urges us to go deeper into the 

problem of language learning in Turkey along with self-regulation, motivational beliefs, attitude and the 

relation of these to language learning. 

Literature Review 

Self-Regulation  

A considerable number of research has shown that self-regulation is a crucial topic in education 

(Zimmerman & Schunk, 2001; Steffen, 2006). Various defitions have been attributed to self-regulation by 

different researchers in the field. Zimmerman (2000) defines self-regulation as a process for achieving 

personal goals where thoughts, feelings and actions of an individual are adjusted into means to the end. 
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Another definition regards self-regulation as personal goals set by the individual himself and it is a 

process where the individual is in supervision of his cognition, motivation and behaviors (Wolters, 

Pintrich, & Karabenick, 2003). Based on these definitions, learners are actively involved in the process, 

they determine their own way of learning and control it. It is extremely important because they learn about 

the learning process itself. Furthermore, self-regulated learners know well what their strengths and 

weaknesses in the academic setting; and, they have a set of strategies among which they choose to cope 

with possible setbacks (Perry, Phillips, & Hutchinson, 2006). To Zimmerman (2008), self-regulated 

learners have heir own behaviours and strategies that use to reach their goals; and furthermore, they are 

able to shift between those strategies and behaviors if they are unable to achieve their personal goals upon 

affective, cognitive, motivational and behavioral feedback They also rely on affective, cognitive, 

motivational, and behavior feedback to modify or adjust their behaviors and strategies when initially 

unable to attain their goals.  There are individual differences in learning, it is closely intertwined to self-

regulations skills because each learner has different patterns influencing their learning way. Bialystok and 

Fröhlich (1978) see affective factors as personal traits peculiar to individuals that relate to motivational 

and attitudinal factors. Here, it can be seen that the extent to which a learner will be able to learn a 

language will be closely related to his ability to choose and monitor his own learning processes. Padwick 

(2010) suggests that it is important for a learner to have the required motivation and positive attitude to 

learn the target language taking into psychological and social aspects of language learning.  

Learning and Motivational Beliefs 

Pintrich (2000) regards self-regulated learning as dynamic and productive, constructive exercise 

where learners are engaged in goal-setting, monitoring his/her learning, controlling his/her motivation, 

behavior and cognition. Zimmerman & Schunk (2012) suggest that the extent to which a learner can self-

regulate is cloesly related to low or high academic achievement. 

Self-regulation has many perspectives such as cognition, motivation and behavior; therefore it 

needs to be studied closely and thoroughly. A student’s thoughts, beliefs or judgements regarding the 

environment around him/her are his/her motivational beliefs. The student shapes these beliefs through 

exposure to learning experiences firsthand and they usually belong to a certain area. Academic 

achievement requires motivational beliefs and these beliefs are closely connected with each other. As 

stated by Pintrich, Smith, Garcia, and McKeachie (1993) that planning, monitoring and regulating are 

three elements that constitute metacognitive self-regulation. Goal-setting for the present learning material, 

inqueries for clarification about the material and shifting between strategies in accordance with their 

effectiveness are characteristics of student with a high level of metacognitive self-regulation strategies. 

There are some fundamental elements in in motivational beliefs, such as task value, self efficacy, test 

anxiety, and goal orientation.  Boekearts (2002) emphasizes that motivational beliefs can be both positive 

and negative; however, when learners have adopted them, it is quite hard to change them. Bandura (1997) 

suggests that self-efficacy should be evaluated from different paspects as it may differ in various domains 

and is usually about evaluation by students regarding their future performance.  
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Zimmerman, Bandura, and Martinez- Pons (1992) showed that self-efficacy levels in self-

regulated learning was directly proportional to their academic self-confidence. Students who developed a 

high level of self-efficacy enjoy  a considerable level of self-regulated learning; and, persevere against 

academic challenges, and tend to solve rather sophisticated problems than students who developed lower 

levels of self-efficacy (Schunk and Zimmerman, 2012). It has been found out by the researchers that self-

efficacy is of great importance in academic performance (Robbins et al., 2004; Lynch, 2006). Pajares 

(2012) has reported that students’ selection of activities, effort and perseverence can be anticipated 

through self-efficacy. Self-efficacy beliefs are predictive of motivational outcomes as students’ choice of 

activities, effort, and persistence. Hardworking students are those who are self-efficant and they usually 

put extra effort in learning than those who don’t have enough confidence in  their abilities and skills.  

Research has shown that students are motivated intrinsically and extrinsically. An individual is 

said to be intrinsically motivated (intrinsic goal orientation) if he/she sets his/her goals from the drive 

within for the sake of doing or learning, and without being exposure to an external push. On the other 

hand, the individual is said to be extrinsically motivated (extrinsic goal orientation) if he/she sets his/her 

goals to complete the activity from the drive outside, and as a result of an external push. Pintrich (1999) 

has found out that students enjoyed better academic achievement when they had higher intrinsic 

motivation. 

Another important affective factor that has an effect on motivation is test anxiety. Test anxiety 

can be defined as predicting negative results in examinations and involves cognitive, emotional, 

physiological, and behavioral states. Students who are highly anxious about the tests can differ from those 

who are less anxious about tests in motivational beliefs and academic study skills (Bembenutty, 2008). A 

lot of research indicates that predicting poor test performance and actually exhibiting poor test taking are 

characteristics shared by students with test anxiety (Cassady& Johnson, 2002; Zeidner & Matthews, 2005; 

Schunk, Pintrich, & Meece, 2008).  This being the case, motivation, self-regulation, and achievement can 

be ameliorated through controlling test anxiety with appropriate intervenience (Schunk et al., 2008). 

Previous research has shown that academic success is directy proportional with motivational 

strategies in the way that low level of motivational strategies lead to poor academic achievement. (Wolters 

& Rosenthal, 2000; McWhaw & Abrami, 2001;  Sungur, 2004). Besides motivational strategies, that self-

regulatory strategies increase academic achievement is a fact shown through research (Pintrich & De 

Groot, 1990; Hwang & Vrongistinos, 2002; Üredi & Üredi, 2005; Kahraman&Sungur, 2009). 

Language Learning and Motivation 

Gardner (1985) has broken motivation for language learning into three parts – the desire to learn 

the language, exerting effort and having positive attitudes towards the language learning process. Gardner 

and Lambert (1972) suggest that there are two types of motivation for language learning; integrative 

motivation and instrumental motivation and they also add that learners who motivate themselves 

instrumentally learn for practical and pragmatic purposes, when they are required to learn the language; 

on the other hand, learners who motivate themselves integratively learn for the sake of learning a 
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language or for easing their curiosity. According to Gardner and Lambert (1972), learners who are 

integratively motivated seem to stay motivated much longer and adopt language skills better.  

Dornyei (2009) also states that one’s motivational beliefs regarding second language learning 

comprises three parts where he talks about the image of who we would like to become which is the 

distance we need to cover;  the qualities attributed by external intervention which may be the expectations 

and outcomes; and, the elements present in the learning settings which may be the instructor, teaching 

strategies, etc. As a result, a number of studies also indicates that motivation has a significant impact on 

language learning (Gardner, 2001; Dornyei, 2001; MacIntyre, 2002). It can be said that, among the factors 

above, the external ones usually come from the surrounding or global community and usually shape the 

learners’ motivational beliefs. 

Language Learning and Attitude 

Attitudes show what an individual thinks about a subject or one can imply what an individual 

thinks about an object from the way this individual treats an object. Like self-regulation and motivation, 

attitudes can give clues about a learner in the language learning process. Positive or negative attitudes 

give an impression of positive or negative outcomes in learning a foreign language.  

Wenden (1991) believes that attitudes are made up of three components and those are classifed as 

cognitive, evaluative and behavioral components. Cognitive component comprises beliefs and perceptions 

regarding objects, people, or situations. Evaluative component contains likes and dislikes, that is to say, 

one can like or dislike the objects, people, or situations. As for behavioral component, it has learners take 

on new behaviors such responsibility or confidence which will reflect upon the language learning process. 

It has also been found that linguistic behavior can be explained through the attitudes of the learners 

towards the language (Mamun, et al., 2012) 

According to Csizér and Dörnyei (2005), attitude is a significant factor in learning a foreign 

language. While Dörnyei and Ottó (1999) were studying the internal structure of language learning 

motivation, they found that attitudes were important in language choice and the amount of effort exerted 

into the language learning process. Gardner (2005) linked positive attitude towards language learning to 

motivation by stating that enjoyment will be achieved by the learners who are motivated to learn a foreign 

language. 

Hohenthal (2003) and Kara (2009) indicate that attitudes of learners, other than their opinions and 

beliefs, will directly reflect upon their behaviors and as a result their performance. Studies on attitudes 

towards language learning have indicated that there is a strong relationship between attitude and language 

performance (Masgoret & Gardner, 2003; Fakeye, 2010; Visser, 2008). As seen from the above reference, 

there is a strong connection between attitudes and language learning performance. Attitudes of a language 

learner has an influence on the learner’s academic achievement and vice versa. Other researchers also 

investigated the relations between attitudes and the level of academic achievement (Graham 2004), the 

beliefs and attitudes towards the use of language (Levine 2003) and the attitudes of language learners 

towards the learning of the language itself (Gömleksiz, 2010).  
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This  research aims to investigate undergraduates’ motivational beliefs and their attitudes towards 

learning English as a second language. This study is targeted at seeing whether there are any statistically 

significant differences among undergraduates’ attitudes toward learning English as a second language 

according to variables such as years of study, gender and department. 

1. What is the correlation between attitudes towards learning English and motivational beliefs of 

undergraduates? 

2. Is there a significant difference in undergraduates’ attitudes towards learning English in terms of 

gender, class and faculty?  

3. Is there a significant difference in undergraduates’ motivational beliefs towards learning English 

in terms of gender, class and faculty?  

Method 

Research Design 

The research methodology applied in this study is quantitative design (Creswell, 2012). In this 

study with the aim of specifying the correlation between undergraduates’ motivational beliefs and 

attitudes towards English, descriptive method was used. Also the random sampling was adopted while 

choosing sampling group for this research. With this method, results indicate a large group of individuals’ 

views on a problem and various views (Creswell, 2012).  

Participants 

The study group of the research was composed of 447 undergraduates studying at Yildiz 

Technical University and Aydin University, Istanbul, Turkey. The students were from different 

departments including Faculty of Education (98 - %21.9), Faculty of Arts and Sciences (75 - %16.8), 

Faculty of Economic and Administrative Sciences (134 - %30), Faculty of Engineering (36 - %8.1), 

Faculty of Architecture (91 - %20.3), Faculty of Law (13 - %2.9). They were 309 (%60.2) female and 138 

male (%39.8) undergraduate students. While 269 of the students (%69.1) were the first year students, 178 

of them (%30.9) were the forth year students.  

Data Collecting Instrument 

Attitudes towards English Scale’ was implemented in an effort to determine the attitudes of 

undergraduates towards the English language. The original form of the scale was ‘Attitudes towards 

Mathematics and Physics Scale’ developed by Aiken (1979). This scale was later translated by Tunç 

(2003) into Turkish and was adapted in a way to determine the attitudes of students towards English. In 

the study carried out by Tunç (2003), all of the items in the scale were adapted into the Turkish language 

for the English classes carried out in school in tune with its original form. The items in the scale are 

comprised of general statements regarding the English classes such as ‘English is not a very interesting 

class’ and ‘I like doing English exercises’. In aforementioned scale, the participants are asked to state their 

attitudes towards English by rating items as ‘strongly disagree= 1; disagree= 2; agree somewhat= 3; 

agree= 4 and strongly agree= 5’, which applies best. During the rating process, in order to reduce the 

number of participants who has lower interest in relation to others, the statement ‘neutral’ in the original 
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scale was exchanged with the statement ‘agree somewhat’ (Tunç, 2003). The reliability coefficient was 

calculated through Cronbach’s Alpha and the result was .77 (Tunç, 2003). 

In this study, the self-regulatory strategies and motivational beliefs of the undergraduates were 

measured through a 44-item ‘Motivated Strategies for Learning Questionnaire’ which was developed by 

Pintrich and De Groot (1990) and adapted into Turkish by Üredi (2005). The scale was evaluated within 7 

degrees from the end ‘very true of me’ to the end ‘not at all true of me’. The scale is comprised of two 

dimensions as self-regulatory strategies and motivational beliefs. Under the dimension of self-regulated 

strategies, there are two subscales: use of cognitive strategies (13 items) and self-regulation (9 items); and 

under the dimension of motivational beliefs, there are three subscales: self-efficacy (9 items), intrinsic 

value (9 items) and test anxiety (4 items). The dimension of cognitive strategies is comprised of the 

subscales rehearsal, elaboration and organization; the dimension of self-regulation is comprised of meta-

cognitive strategies such as planning, monitoring and regulating along with effort regulation. In the 

dimension of motivational beliefs, the subscale of self-efficacy measures the sufficiency and confidence 

regarding in-class performance; the subscale intrinsic values measures intrinsic interest, perceptions 

towards participation in the task and intrinsic goal orientation; the subscale test anxiety measures the 

anxiety levels regarding examinations. During the process of adapting the scale into the Turkish language, 

the reliability of the scales were calculated through Cronbach’s Alpha and the result was .84 in self-

regulation; .92 in self-efficacy; .88 in intrinsic value and .81 in test anxiety (Üredi, 2005).       

Data Analysis 

The undergraduates were given two scales to answer ‘Attitude towards English course’ and 

‘Motivated Strategies for Learning’. The data, gathered, was analyzed by means of a packaged program 

called SPSS. The analyses related to undergraduates’ attitudes toward learning English and motivational 

beliefs were accounted with Pearson Correlation Coefficient. To determine whether there is a significant 

difference among the undergraduates’ attitudes towards learning English and motivational beliefs in terms 

of gender and grades, an independent t-test was applied. One-Way ANOVA was conducted to determine 

whether there is a significant difference among the undergraduates with respect to their faculties. The 

statistics obtained were transferred into the tables by grouping and then interpreted. 

Results 

The research question of this study was whether there was a correlation between attitudes towards 

learning English and motivational beliefs of undergraduates or not. Regarding undergraduates’ 

motivational beliefs and attitudes towards learning a foreign language, Table 2 shows the correlation 

between undergraduates’ motivational strategies with sub-factors and attitudes towards learning English. 
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Table 1 

The Findings of Pearson Correlation Analysis Among Undergraduates’ Motivational Strategies 

And Attitudes Towards Learning English. 

  SRS CS SR M SE IM TA ALE 

ALE 
r 

p 

.20 

.00* 

.24 

.00* 

.09 

.05 

.38 

.00* 

.42 

.00* 

.40 

.00* 

-.17 

.00* 

1 

* Correlation is significant at the .01 level (2-tailed) 

SRS (Self-Regulation Strategies), CS (Cognitive Strategies), SR (Self-Regulation), M (Motivation), SE (Self-Efficacy), IM (Intrinsic 

Motivation), TA (Test Anxiety), ALE (Attitudes towards Learning English) 

The findings in Table 1 show that there is a significant correlation between undergraduates’ 

motivational strategies and the attitudes except self regulation. It was found that there is a significant 

positive correlation between attitudes towards learning English and self regulation strategies (r=.20, 

p<.01), attitudes towards learning English and cognitive strategies (r=.24, p<.01), attitudes towards 

learning English and motivation (r=.38, p<.01), attitudes towards learning English and self-efficacy 

(r=.42, p<.01), attitudes towards learning English and intrinsic motivation (r=.40, p<.01). The finding of a 

positive correlation between undergraduates’ motivational strategies and attitudes suggests that 

motivational strategies and attitudes are related constructs and are not independent of each other. This 

result shows that so long as undergraduates’ attitudes towards learning English increases, their  

motivatioanal strategies increase as well. As is also seen in Table 1, a significant negative correlation was 

found between undergraduates’ AFL and TA (r=-.17, p<.01). It reveals that when undergraduates’ 

motivational strategies increase, their test anxiety decreases conversely.  

Independent samples t-test results below in Table 2 indicate whether there is a significant 

difference within motivational strategies and attitudes of undergraduates according to gender. 

Table 2 

The t-Test Results about the Evaluation of Motivational Beliefs of Undergraduates by Gender 

  Gender N M Std. D. Std. E. t p 

SRS female 309 102.00 18.63 1.05 1.46 .40 

 
male 108 100.00 18.37 1.56 

  
CS female 309 63.86 13.05 .74 1.95 .68 

 
male 108 61.28 12.37 1.05 

  
SR female 309 39.10 7.26 .41 .27 .28 

 
male 108 38.12 7.79 .66 

  
M female 309 99.33 18.42 1.04 .46 .37 

 
male 108 98.52 16.68 1.42 

  
SE female 309 41.20 9.59 .54 .69 .33 

 
male 108 40.53 8.78 .74 

  
IM female 309 43.83 9.85 .56 .24 .16 

 
male 108 43.59 8.78 .74 

  
TA female 309 14.34 5.81 .33 -.08 .36 

 male 108 14.39 5.42 .46   

ALE female 309 80.91 13.25 .75 .85 .73 

  male 108 79.76 12.79 1.08 
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* Correlation is significant at the .01 level (2-tailed) 

SRS (Self-Regulation Strategies), CS (Cognitive Strategies), SR (Self-Regulation), M (Motivation), SE (Self-Efficacy), IM (Intrinsic 

Motivation), TA (Test Anxiety), ALE (Attitudes towards Learning English) 

As presented in Table 2, there is not a significant difference on motivational strategies and 

attitudes regarding learning English in terms of gender. This result means that gender deos not differ 

undergraduates’ motivational strategies and attitudes towards learning foreign languages. Regarding 

undergraduates’ grades, independent samples t-test results below in Table 3 indicate whether there is a 

significant difference within motivational strategies and attitudes of undergraduates according to grades. 

Table 3 

The T-Test Results About The Evaluation of Undergraduates’ Motivational Strategies and Sttitudes 

Towards Learning English in Terms of Grades. 

  Grades N M Std. D. Std. E. t p 

SRS 1th 269 101.00 18.66 1.13 1.58 .17 

 
4th 178 103.83 18.35 1.37 

  
CS 1th 269 62.11 12.78 .77 1.92 .10 

 
4th 178 64.50 12.96 .97 

  
SR 1th 269 38.88 7.47 .45 -.63 .93 

 
4th 178 39.33 7.36 .55 

  
M 1th 269 98.59 17.97 1.09 -.75 .66 

 
4th 178 99.89 17.77 1.33 

  
SE 1th 269 40.27 9.43 .57 -2.00 .85 

 
4th 178 42.07 9.13 .68 

  
IM 1th 269 43.53 9.53 .58 -.59 .86 

 
4th 178 44.08 9.53 .71 

  
TA 1th 269 14.77 5.67 .34 1.91 .97 

 4th 178 13.72 5.68 .42   

ALE 1th 269 81.17 12.94 .78 1.21 .98 

  4th 178 79.64 13.32 .99 
 

  

* Correlation is significant at the .01 level (2-tailed) 

SRS (Self-Regulation Strategies), CS (Cognitive Strategies), SR (Self-Regulation), M (Motivation), SE (Self-Efficacy), IM (Intrinsic 

Motivation), TA (Test Anxiety), ALE (Attitudes towards Learning English) 

As presented in Table 3, the findings point that grades did not cause a significant difference on 

undergraduates’ motivational strategies and attitudes towards learning English for 1
th
  and 4

th
 classes. 

ANOVA results below in Table 4 illustrate whether there is a significant difference within motivational 

strategies and attitudes of undergraduates’ towards English through their faculties. 

Table 4 

The One-Way ANOVA Results Regarding Undergraduates’ Motivational Strategies And Attitudes 

Towards Learning English 

  Sum of Squares df Mean Square F p 

 

SRS 

Between Groups 

Within Groups 

Total 

5088.9 

14881 

153900.4 

5 

441 

446 

1017,7 

337,44 
3.01 .01* 

 

CS 

Between Groups 

Within Groups 

Total 

2807.6 

71323.5 

74131.1 

5 

441 

446 

561.5 

161.7 
3.47 .00* 

 
 



An Analysis on Motivational Beliefs and Attitudes of Undergraduates Regarding Learning English 

 

The International Journal of Educational Researchers (IJERs) Sayfa 10 
 

  Sum of Squares df Mean Square F p 

 

SR 

Between Groups 

Within Groups 

Total 

559.28 

24047.8 

24607.1 

5 

441 

446 

111.8 

54.53 
2.05 .07 

 

M 

Between Groups 

Within Groups 

Total 

2538.9 

140191.4 

142730.4 

5 

441 

446 

507.7 

317.8 
1.59 .15 

 

SE 

Between Groups 

Within Groups 

Total 

637.273 

38312.7 

38949.9 

5 

441 

446 

127.4 

86.8 
1.46 .19 

 

IM 

Between Groups 

Within Groups 

Total 

981.87 

39488.0 

40469.9 

5 

441 

446 

196.3 

89.5 
2.19 .05 

 

TA 

Between Groups 

Within Groups 

Total 

298.05 

14170.6 

14468.7 

5 

441 

446 

59.6 

32.1 
1.85 .10 

 

ALE 

Between Groups 

Within Groups 

Total 

4862.05 

71761.8 

76623.9 

5 

441 

446 

972.4 

162.7 
5.97 .00* 

* Correlation is significant at the .01 level (2-tailed) 

SRS (Self-Regulation Strategies, CS (Cognitive Strategies), SR (Self-Regulation), M (Motivation), SE (Self-Efficacy), IM (Intrinsic 

Motivation), TA (Test Anxiety), ALE (Attitudes towards Learning English) 

As presented in Table 4, it was found that significant differences in undergraduates’ self 

regulation strategies (F:3.01, p<.01), cognitive strategies (F:3.47, p<.01) and attitudes towards learning 

English (F:5.97, p<.01). In other words, self regulation strategies, cognitive strategies and attitude towards 

learning English indicate significant differences according to faculties. Bonferonni test was employed to 

find out for which group’s benefit the difference is. The result of  Bonferonni test obtained demonstrated 

that the undergraduates of Engineering Faculty have higher cognitive strategies scores than Faculty of 

Education, Faculty of Arts & Sciences, Faculty of Economic & Administrative Sciences, Faculty of Law. 

It also shows that undergraduates of Faculty of Education, have higher positive attitudes towards learning 

English than those of Faculty of Arts & Sciences and Faculty of Economic & Administrative Sciences. 

The results also revealed that undergraduates of Engineering Faculty have higher scores of self regulation 

strategies than Faculty of Education, Faculty of Economic and Administrative Sciences. 

Conclusion and Recommendation 

English language learning has always been one of the controversial subject in Turkey. There are 

many increasing number of facilities such as technology, instructional methods and materials but the 

question of how to learn English still remains problematic with so many factors contributing to the 

process of learning the English language. This study was carried out in order to examine university 

students’ attitudes and motivational strategies towards learning English in Turkey. One of the findings of 

this study is that there is not a significant difference between the gender and motivational strategies and 

attitudes. This finding contradicts the studies which examine between gender and attitude and 

motivational strategies reveal that the girls show more favorable attitudes toward learning language than 

the boys do (Yurtseven et.al, 2013, Carreira, 2011, Hashwani, 2008, Gardner, 2006, Spolsky, 1989). It can 

be concluded that gender is not a significant indicator to identify attitude and motivational strategies 

regarding learning English in this study. Another finding of this study is that there is not a significant 

difference between years (freshmen &seniors) in terms of motivational strategies and attitudes so years of 
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study is not a significant indicator to identify attitude and motivational strategies regarding learning 

English in this study. 

As to department variable, students’ motivational strategies and attitudes vary from one 

department to another, ANOVA results revealed statistically significant differences between the 

motivational strategies and attitudes of the students towards learning English.  The undergraduates from 

Engineering Faculty have higher cognitive strategies scores than Faculty of Education, Faculty of Law, 

Faculty of Economic and Administrative Sciences, Faculty of Arts and Sciences. Faculty of Education 

have more positive attitudes than Faculty of Arts&Sciences and Faculty of Economic&Administrative 

Sciences. Faculty of Engineering  students have higher self-regulation strategies score than Faculty of 

Education, Faculty of Economic and Administrative Sciences. Similar studies were conducted regarding 

attitude towards learning English according to departments. (Sarıtaş & Arı, 2014, Gömleksiz, 2010, 

Genç&Aksu, 2004)  

It is recommended that qualitative studies could be done to find out the factors affecting students’ 

attitudes and motivational strategies towards learning English. Another possible further research topic 

could be to interview faculty members to find out about their attitudes towards English language.  Further 

studies can be conducted to analyze English language teaching curriculum and interview with the 

instructors.  Since there are significant differences between faculties, a new foreign language teaching 

syllabus can be designed for each faculty to meet the learners’ needs and expectations because in many 

universities students are taught in English in their departments so what is to be taught in the English 

course should be relevant to their future occupations.  
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